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Corpus (Book I) 

Page 

Greetings 

What's (your, his, her) name? 

Ofy, his, her) name's Anita . 

Is (your, his, her) name Anita ? 

Yes, it is. No, it isn't. 

What's the teacher's name? 



I'm Dakio. I'm a boy. I'm a student. 

You re Ehas. You're a man. You're a teacher. 

This is Lihse. She's a woman. She's a Ponapean woman. 

Is (he, she) a teacher? 

Yes, (he, she) is. No, (he, she) isn't. 

Is she a girl? She's a girl. 

Are you a student? 

Yes, I am. No, I'm not. 

Is (that, this) Peter? 

What's this? It's a/an 

What's that? That ' t a/an “ 

Tell me what this is. “ * 

Is (this, that) a chair? 



(That, This) isn't a chair. 

Bring me (a, an) . 

Is it (a, an) 

It's (big, small) . IP’s a (big, small) box. 
I like the (big, small) ship. 

Where are you from? 

I'm from Kepinle. 

Noun plurals (regular nouns) 

Plural of verb _to be 

What are they? I don't know. 

They're nurses. 



Please tell me what (these, those) are. 
What are (these, those)? 

(These, Those) are ships. 

Are (these, those) balls? 

These aren't ships. They're trees. 

It's pretty. It's a pretty dress. 
Prepositions of place — in, on under 
What color is it? 

What color are they? 

Where's* your dress? 

I (can, can't) swim. Can you? 

Can you swim fast? 
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To the Teacher: 



The emphasis in the following units is twofold: listening com- 

prehension, and oral production. At the beginning of each unit, there 
is a narrative. The teacher tells the narrative to the children, 
using the accompanying pictures, gestures, expressions — anything 
that will help the children tc understand. 

Af£er the students have heard the story in English, comprehen- 
sion questions are asked in Ponapean to ascertain that the narrative 
has been understood. If the students have not understood the sto'.y, 
it should be summarized (not translated) in Ponapean for them. (This 
will probably have to be done with the first few narratives.) 

’Do not expect complete comprehension at the first presentation 

of the narrative. The story is repeated everyday of the unit. 

* ■ . 

Most of the structures in the narrative are presented for 
comprehension not production. Structures for production will be 
taken from the * narrative and presented usually in the form of a 
dialog, 

. * * i 

Aim of Lesson : At the beginning of each lesson there is a state- 

ment of the aims for the lesson. Be sure you read this before you 
teach the lesson, * . 

Visual Aids Needed : All the visual aids - pictures,' objects, etc* are 
listed. Look this part over so you will know what aids you will 
need. Most of the pictures are provided for you. Color the pic- 
tures and mount them on hard paper for easier handling. Real 
objects, you are expected to prepare. Dc not hesitate to make your 
own aids that you think might be helpful. 

Procedure: The procedure tells you step by step how to proceed 

with the lessons. Follow the steps carefully. You may Insert 
songs, and relaxation activities in between steps when children 
seem restless. 

Dialog : 

Dialogs should be taught as follows: 

1. The teacher models the dialog. Students listen. 

, 2. Teacher repeats the dialog. Children repeat. 

.- 3. Divide class into two parts. One-half takes one role 
other half takes the other role. (Teacher can prompt 
both halves.) 

4. Assign j>arts to rows of students. 

5. Assign parts to- individuals . (It is not. asked that all 
students must have a chance to participate individually 
daily. Rotate, so that everyone has a turn at least once 

every two days.) 

/'* •' 

i ‘ ✓ . < 
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Songs : The songs are a part of the lesson. They have been chosen 
either to reinforce a pattern or to practice certain sounds. The 
songs provide a useful break for the students. All of the songa 
have been recorded on tape. Use the tape to teach the song if you 
cannot sing well. 

Physical Education Activities : These activities are provided for 

two reasons: 

1. To give opportunity for little children to move around in an 
orderly way to counteract the restlessness resulting from sitting 
too long. 

2. To provide language practice in listening to and obeying 
commands. . The teacher should first demonstrate the activity while 
the students watch. The second time the children try to follow the 
motions. The third time they try to repeat the words and follow 
the motions. When the children know the activity well, a student 
may be called on to act as leader. 

Prills : The drills are provided to give practice in using the 

structures. In doing drills, with the class, work for entire group 
response at first, then smaller groups until you get down to indi- 
vidual responses. 

Achievement Tests of Units : An achievement test (or tests) follows 

each unit of this book. The test is to be used by. the teacher to 
evaluate what proportion of the class has mastered certain structures 
taught in that unit. However, not necessarily all the structures 
presented in the unit are tested * 

The format of the tests is. as follows: 

1) Indication of the structure (s) to be tested. 

2) List of items needed to give the test, such as certain 
visual-aids. . 

3) Instructions as to how to give the test, usually 
including examples for the teacher and/or the students. 

4) Instructions as to how to score the test.- . 

Each test should be looked over by the teacher several days 
before it is given so as to insure easy presentation. Also, it will 
allow ample time to make or gather the needed visual-aids. 

After the test is completed, the teacher will want to find what 
proportion of his class seemingly has mastered the tested structures. 
This is called finding the class-percentage-right. Here is how to 
compute class-percentage-right: 



DIVIDE THE NUMBER OF TOTAL POSSIBLE CORRECT ANSWERS INTO THE 
NUMBER OF ACTUAL CORRECT ANSWERS. 

For example: 1) If each child can receive 1 point for answer- 

ing correctly, and if you ask 20 children, 
then there are 20 possible correct responses. 
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